Appendix A: Final Coding Schema and Indicator Counts

Social Presence Indicators

	Category
	Indicators/Codes
	Definition
	Examples
	Revisions/Notes

	Affective (AF)
	AF-Self-Disclosure

(n=269)
	Self-disclosure (e.g., instructor discloses about current events in their lives/educational background, family background, social manner, and hobbies)


	The Park family spent the weekend in Indianapolis for our cousin's baby shower, so it was a weekend full of cute baby stuff!
	Based on  Swan’s 2002 code but the concept of “expressing vulnerability” has been reconfigured elsewhere

	
	AF-Value

(n=172)
	Expressing personal values, beliefs & attitudes
	I value students' eager to learn from this course. After all, the main purpose of you taking this course and me teaching this course is to help you learn, and I do not want to punish you with a dissatisfying grade.
	Swan, 2002

	
	AF-Emotion

(n=1346)
	The use of text, emoticons, or unusual punctuation to express "nonverbal" emotions (i.e. exaggerated punctuation or spelling) and use of descriptive words that indicate feelings (i.e. love, sad, hate, silly),  enthusiasm, or social excitement


	Great job !!!

Thank you so much for allowing me to work and learn with you these past eight weeks. What a privilege to share this part of your professional journey with you
	Based on Swan’s 2002

Emotion code and broadened to include portion of Paralanguage code that specifies emotion



	
	AF-Emphasis

(n=1793)
	Highlighting, capitalization, or colored fonts to make a concept or course activity stand out; purpose is to heighten awareness, add intonation, or stress a point.


	Week 6 Activities
This week, we will be exploring Robert Gagne's contributions to the field. 
We will first talk about specific types of learning and then also discuss his outlining of the events of instruction
	Emergent

Stems in part from Swan’s 2002 Paralanguage code

	
	AF-Humor

(n=80)
	Use of humor-teasing, cajoling, irony, sarcasm, understatement


	Good morning everyone -- and what a beautiful morning it is.  You know why of course.  Because you don't have an assignment due tonight!
	Swan, 2002

	
	AF-Richmedia

N=(27)
	Shares personal pictures; Use of rich media to project instructor's voice or face
	Posts pictures of self, family, pets, etc.; records and posts video of his or her voice or face

	Emergent 

	Cohesive

(CO)
	CO- Greetings and Salutations

(n=738)


	Salutations, greetings, closures
	Hi folks! I hope you had a great weekend!
	Rourke et al., 1999, Swan, 2002

	
	CO- Name

(n=806)


	Addressing students/peers by name
	Great, Mary. I particularly like the use of stories to aid in learning/encoding.


	Swan’s 2002 “Vocatives” code

	
	CO- Group Reference

(n=561)
	Referring to the group as "we," "us," "our"
	We need to represent information in an appropriate manner for the needs and preferences of our learners


	Rourke et al., 1999; Swan, 2002

	
	CO-Collaborative

(n=201)
	Promotes collaboration or working-together among students
	I also encourage you to really collaborate with each other in the forums as well as your project teams. This is a collaborative effort and your contributions to your own, as well as your peers' learning, will go a long way to maximizing the learning opportunities the course presents.


	Emergent

	
	CO-Diversity

(n=20)
	Communicates acceptance of diverse learners
	If you have any questions or special needs, please feel free to let me know.
	Emergent

	Interactive

(I)
	I- Acknowledge

(n=541)
	Referring directly to the contents of others' messages; quoting from others' messages, acknowledging student work./submissions


	I see your submissions and am reviewing them now
	Rourke et al., 1999, Swan, 2002

	
	I-Agreement/

Disagreement

(n=133)
	Expressing agreement or disagreement with others' messages


	I'm with you on that; I think what you are saying is so right
	Rourke et al., 1999; Swan, 2002



	
	I-Approval

(n=927)
	Expressing approval, offering praise, encouragement
	GO TEAM!

Wow! Excellent work. You give great examples.


	Swan, 2002



	
	I-Invitation

(n=338)
	Asking questions or otherwise inviting response. Note: these prompts are designed to invite students to continue a conversation but are not required
	Excellent question. Does anyone have thoughts on this?
	Based on Rourke et al., 1999; Swan, 2002, and 

Shea et al., 2010 


Teaching Presence Indicators

	Categories
	Indicators/Codes
	Definition
	Examples
	Revisions/Notes

	Design & Organization

(DE)
	DE-Avail

(n=294)
	Communicates availability (i.e., talking about virtual office hours)
	Always feel free to send me an email with questions

We will be having virtual office hours today from 11:30am - 12:30 pm through Adobe Connect 


	Emergent

	
	DE-Clarify

(n=222)
	Instructor clarifies instructions or expectations for an assignment, organization of course, logistics, etc.


	Please double check that what you have added is a definition of ID (the field, the process) and not ID expertise.  I think there might have been some confusion about this last week
	Emergent

Note: DE-Clarify focuses on course maintenance, explaining the requirements of an assignment but differs from DI-Clarify which focuses on content



	
	DE-Example

(n=72)


	Provides examples or formatting models to explain instruction or expectation for an assignment or organization of course more clearly.
	Please include your name in the subject line of your initial post and the part your post addresses (so if your name is Kitty Kat and you are posting a response to the part 1 discussion prompt your subject line would read:  Kitty Kat, part 1)


	Emergent



	
	DE-Info 

(n=172)
	Provides general information and/or just-in-time updated information about a course
	Dave and I will be grading as normal.
	Based on Anderson et al’s code “Setting Curriculum” (2001) and Akyol’s code for “macro-level comments about course content” (2009)



	
	DE-Navigation

(n=755)
	Explains how course operates and how to navigate within in the course
	Intro video reviewing course layout, response in Ask the Instructor thread about where to find an item.


	Emergent



	
	DE-Remind

(n=263)


	Reminds students about important course information
	Complete Course Signals Reflection and Shared Reflection Wiki - you need to complete both of these in order to receive your final 10 discussion points!


	Emergent



	
	DE-Establishing time parameters

(n=342)
	Communicates important due dates/time frames for learning activities to help students keep pace with the course, e.g. accurate course schedule 


	Please note that your final case study is due tomorrow - Sunday, 23rd at midnight
	Anderson et al., 2001; Shea et al., 2010 



	
	DE-Designing Methods

(n=396)
	Provides clear instructions how to participate in course learning activities, e.g., clear explanation of how to complete course assignments successfully 


	Describe a key principle (or principles) taken from a specific theory and explain and justify how the chosen theory should be applied to solve the learning problem presented in the case (minimum 400 words). This doesn’t have to be the definitive “answer” to the case, but it should address the key theoretical principles of the chosen theory and apply them appropriately.


	Anderson et al., 2001; Shea et al., 2010 



	
	DE-Technology 

(n=358)
	Use of tools outside and inside LMS; Assists students to take advantage of the online environment to enhance learning  


	Due to compatibility problems with Word documents on computers abroad, please use the Save As option on the File Menu to save your Week 6 Case Study 3 assignment for week as an older Word .doc format file (Microsoft Word 97/2000/XP) or an .rtf file format. 


	Definition broadened from Shea et al., 2010 

	
	DE-Climate

(n=90)
	Setting a (safe) climate for learning 

Helps students understand and practice the kinds of behaviors that are acceptable in online learning, e.g., providing documentation on polite forms of online interaction (establishing netiquette) and/or encouraging students exploration of ideas. 


	Here I will model how to provide constructive feedback to a peer

Also, let's make sure to be extra respectful of each other in our comments, as it is a debate setting. In role play or debate sessions, online postings can quickly take on an insensitive tone when you do not intend them to, and in online communication in general sometimes meaning and intent can go astray. So please take a moment to be extra cautious with the words and tone - I appreciate it! 


	Based on  Shea et al.’s 2010 “Establishing netiquette” and ”Setting climate for learning” codes

	
	DE-Resource

(n=121)
	Refers to inclusion of resources to assist student, whether technology, formatting, looking for jobs, etc. but that are outside realm of direct instruction 


	If you haven’t visited the concept of multimedia and copyright in a while be sure to visit this site for a refresher. 


	Emergent



	Facilitating  Discourse (FD)
	FD-Encourage

(n=365)
	Encourages students through current tasks
	Let's take today to show them how it's done.  Okay - I'll admit it - I AM competitive!  GO TEAM!
	Based on Shea et al.’s  2010 “Encouraging, acknowledging or reinforcing students’ contribution” code



	
	FD-Prompt

(n=377)
	Provides a prompt for students to answer. Note: these prompts are designed to be required by students
	Why do you think theory is important? What do you think we can get out of "a good theory"?


	Narrows definition of Shea et al.’s 2010 code “Drawing in participants, Prompting discussions (ad hoc)” 



	
	FD-Tips

(n=417)
	Provides tips about how to do well in this course
	It is important to understand the flow of the course (when readings, discussion posts, and assignments are due) and plan ahead for your project assignments; 

Reminder: be sure to include an evaluation component for full credit


	Emergent

	
	FD-Alt

(n=21)
	Instructor provides alternative perspectives to broaden students’ thinking about content. This can include instructor challenges to student statements, providing parallel examples, serving as devil’s advocate. 
	An expert instructional designer is everything they need to be in their role" seems a little vague, as does this "An expert instructional designer identifies the problem and sees the solution". I would argue that a novice designer probably also sees <a> solution, it just may not be the same solution envisioned by an expert. So how does this differentiate novice from expert in your definition?
	Emergent

	
	FD-Summ

(n=62)
	Summarizes collective findings
	I enjoyed reading your ideas on how you would convince the Happy Valley community that the nuclear power plant is a good or bad idea using what you know about learning theories and schema theory.


	Broadens Shea et al.’s 2010 code for summarizes discussion to include all activities 

	
	FD-Tips Outside

(n=38)
	Provides tips on life, career, program in general, anything outside of the course
	The former director of our multimedia center on campus used to use a case study from the CaseBook as part of the application/interview process.  I don't think folks had to solve the case on the spot but they were given it ahead of time and then had a chance to discuss their ideas for a solution during the interview.  However, it would probably be even MORE instructive if they did have to solve the case on the spot. Demonstrate some real problem-solving skills!


	Emergent

	Direct Instruction (DI)
	DI-Clarify

(n=424)
	Clarifying for instructional purposes; Clarifies/explains academic concepts, topics, or processes, in other words clarification of course content during course (considered to be just-in-time instruction)
	Anecdotal evidence, however interesting and relevant, and whether it is your own experience or someone else's experience, is typically not credible in scholarly work.  Avoid it.  This means that you cannot argue that ...
	Based on Shea et al.’s  2010 “Supplying clarifying information”  code

Note: DI-Clarify focuses on content while DE-Clarify focuses on course maintenance



	
	DI-Example 

(n=197)
	Attempts to make course content more comprehensible by providing examples, analogies, or illustrations that are substantive and advance understanding 


	In the spirit of sharing, I invite you to look at my use of situated cognition in an online music course (at the undergraduate college level) in which novices in reading music situate themselves as performers or conductors who read the music score as the performance is evolving.


	Collapsed several categories from Shea, et. al., 2010 (analogies, illustrations) due to limited number of occurrences 



	
	DI-Demo

(n=6)


	Demonstration of a  process or tool; 

Attempts to make course content more comprehensible through the exhibition of processes through video, multimedia  or text
	I've created a short video to walk you through the first steps with the tool and principles to consider when using it to build a course: http://XXX

	Based on Shea et al.’s, 2010

“Conducting informative demonstrations” code



	
	DI-Resource

(n=185)


	Provides just-in-time references or additional resources outside of the pre-designed course resources (e.g. textbooks)
	Finally, check out this nice illustration of Gagne's 9 Events of Instruction and examples for those events. Gagne's 9 Events of Instruction, (2012). 


	Based on Shea et al.’s 2010

”Making explicit reference to outside material” code

	Assessment (AS)


	AS-Frmdsc

(n=89)


	Giving formative feedback for discussions;

Explicitly evaluates discussion/offers feedback OR diagnoses misconceptions to help students learn 


	Nice example of keeping sensory memory in mind when designing games for learning.
I think this is particularly true for games that include skills to be learned. You mention driving, but I wonder if this would also be important for simulations for learning skills in the military. Or maybe when creating simulations for learning medical procedures. What do you think?


	Shea et al., 2010

 

	
	AS-Frmother

(n=82)


	Providing formative feedback for other assignments; Explicitly evaluates other assignment types/offers feedback OR diagnoses misconceptions to help students learn 
	Excellent work with your assignment, very succinct summary

Keep in mind that field trials take the most time and money typically. The one-on-one is probably the "cheapest" in time and money. 


	Shea et al., 2010



	
	AS-Sumdsc

(n=49)


	Delivering summative feedback for discussions, including grades 
	There are quite a few sports enthusiasts in this class and it is interesting to see the connections you make between the learning theories and the teaching and practice of sports.


	Shea et al., 2010 



	
	AS-Sumother

(n=50)


	Supplying summative feedback for other assignments, including grades
	Your final papers allowed me to catch a glimpse of how you synthesized and applied the knowledge that you gained about the learning theories and other concepts we were exposed to. It was interesting to see how each of you created your own meaning of the various theoretical perspectives. For each of you I have uploaded a document with my feedback.


	Shea et al., 2010

	
	AS-Frmcourse

(n=34)
	Soliciting formative assessment on course design and learning activities from students and other participants;  Seeks feedback upon completion of modules or during mid-course


	It's already Week 4, so we'd like to hear how the class has been going for you.   Please take time to let us know, so we can see how things are working out for everyone and if we need to make any modifications or improvements in any areas
	Shea et al., 2010 



	
	AS-Sumcourse

(n=54)
	Soliciting summative assessment on course design and learning activities from students and other participants; Seeks meta-level feedback at close of course
	Course evaluation at the University level – You must have received an email with a link to the evaluation site and instructions on how to access it. You can also access the online course evaluations here…


	Shea et al., 2010 



	
	AS-Info

(n=135)
	Assessment information provided to learners prior to submission (e.g. rubrics, checklists, “points will be deducted for XYZ reasons”)
	This is a 10 point completion grade.  Meaning---as long as you address the components below in a clear and articulate manner, you will receive full credit.
	Based in part on Akyol’s, 2009 and Shea, et. al.’s 2010 “setting curriculum (including assessment)” codes
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